Introduction goals, as well as being adaptable to the diversity of teachers and teaching styles.
Textbooks are important resources for teachers in assisting students to learn every subject including English. They are the foundation of school instruction and the primary source of information for teachers. In Iran, in practice textbooks serve as the basis for much of the language input learners receive and the language practice that takes place in the classroom. For the EFL learners, the textbook becomes the major source of contact they have with the language apart from the input provided by the teacher. Hutchinson and Torres (1994) suggest that the textbook is an almost universal element of English language teaching and no teaching-learning situation, it seems, is complete until it has its relevant textbook.
Textbook evaluation is an applied linguistic activity through which teachers, supervisors, administrators and materials developers can "make judgments about the effect of the materials on the people using them" (Tomlinson, et al 2001, p. 15) . McGrath (2002) believes that textbook evaluation is also of an important value for the development and administration of language learning programs.
Considering the multiple roles of textbooks in ELT, Cunningsworth (1995) signified a textbook as a resource in presenting the material subsequently a source for learners to practice and carry out the activities. Still do they provide the learners with a reference source on grammar as well as vocabulary and pronunciation. to keep abreast, textbooks serve as a syllabus and a self-study source for learners. Hence they employ a support for the toddler teachers who have in confidence yet to gain. Thus, it can be enunciated that the fundamental role of textbooks is to be at the service of teachers and learners but not their boss.
Review literature Empirical Studies on Textbook and Materials Evaluation
There are some empirical studies carried out on the evaluation of textbook and materials evaluation. Ayman (1997) conducted a materials evaluation research which utilized a macro level evaluation of an in-house textbook in relation to the perceptions of the instructors and students on the overall effectiveness of the textbook after employing it. The aim of the study was to find out how the students and the instructors rate a textbook which was based on English for Academic Purposes (EAP).
This case study was conducted at Bilkent University School of Language (BUSEL) with Upper Intermediate level students who studied the textbook, Bilkent Academic Studies in English 3 (BASE 3) and with the instructors. The subjects of the study were 90 upper intermediate students who studied the textbook and 45 instructors. Information about students' sex and departments and information about instructors' sex, experiences in ELT and their nationalities were also obtained. The instruments used in this study were questionnaires given to both instructors and interviews conducted both with the instructors and the students. The questionnaires were prepared on the basis of the criteria namely, physical appearance, coverage and content, organization and linkage, level, activities, supporting resources, and teacher's book.
The results of the study revealed that both the students and instructors were generally positive about textbook. However, there were some aspects that they felt negative about the textbook. These were insufficiency of some activities, inappropriateness of content/topics and ineffectiveness of the teacher's book. The results obtained from the study indicated that the instructors were more positive about the textbook than the students. Based on the findings of the study, the researcher suggested that those aspects of the textbook that both the students and teachers viewed negatively should be improved. Ayman (1997) made some further recommendations about the instructors that they should be well trained in how to use the textbook effectively in their classes and they should also find ways to raise students' awareness in using the textbook. Research questions 1. Are Iranian textbooks in line with the standard text books in terms of the compatibility of passages and the structures taught in each unit as opposed to standards textbooks? 2. Are structures used in Iranian high school textbooks in line with the norms common in standard grammar textbooks?
Method Instrument Textbooks
The textbooks used in this study were of three types. The first group consisted of 4 textbooks corresponding to four levels of high school. The second group was American English File series and American English Headway series. As we know there are lots of textbooks available in the market such as: top notch series, interchange series and etc, but these two series serve as a compatible criteria for comparing the presentation pattern of the structure in high school books. The third group was Modern English used as a standard against which the two other groups were evaluated. To ensure that these textbooks are at the same level of difficulty as those of high school two measures were taken. In the first place, the Flesch Reading Ease Readability Formula was run on both high school textbooks passages and those of the target textbooks. In doing so reading three passages of each text book were chosen as the basis of the comparison. The scale through which readers and texts are graded is as below:
l90-100: very easy 80-89: easy 70-79: fairly easy 60-69: standard 50-59: fairly difficult 30-49: difficult 0-29: very confusing Table 3 .2 below shows the details of the readability formula results. As it is clear from Table 3 .2, the readability index of each level of high school passages matched those of American Headway and American File on average.
In the second place, 5 teachers with 5 years experience of teaching the mentioned textbooks were asked to judge the difficulty level of the chosen text and to check the match between the texts in terms of level of difficulty. They all agreed that more or less texts are of the same level of difficulty.
High school textbooks were compared in terms of the order in which the structures were presented and also the ways through which learners were exposed to the structures. This comparison was done by the researcher through a meticulous and planned procedure. There is also an intra comparison regarding the establishing a match between the structures presented in the passages in high school books and the structures presented in the grammar sections of the same books. Moreover the same comparison was done to check the match between the structures taught in each unit and the passage American Headway and American File.
The procedure for the Main study
Regarding the first question, the researcher tried to investigate the correspondence between the grammatical structures used in the passages and those in the grammar section of the same books. In so doing the number of the grammatical structures used in the text was used as a criterion for estimating the percentage of the correspondence.
The second question required the researcher to compare the order of the presentation of grammar in high school textbooks and that of American headway and American file series. For this purpose, each level of high school was matched with one level of the mentioned textbooks, and the whole presentation pattern of grammar was compared with that of Modern English. The comparison was based on the order of presentation in case of difficulty and the way grammar was presented. Table 2 shows the order and details of the correspondence of the textbooks. 
Data analysis Compatibility between structures taught and the structures used in the passages
For addressing this question all high school books, American Headway and American File were analyzed and the agreement between the structures taught in each unit and the structured used in the same unit was checked and reported through percentage. For the ease of reporting the result of each analysis is shown in different tables. Table 4 .3 indicates that to what extent passages of the first book contain the structures taught in each unit. The highest level of agreement was observed in lesson five and the lowest levels of agreement were observed in lesson four. Generally the agreement between the structures and their application in the passages was really low. This indicates lack of contextualization of the grammar prior to students' being exposed to the structures. The text of unit four is presented in appendix as an example to show the complete mismatch between the texts and structure.
The same analysis was done to American Headway 1. Table  4 .4 shows the results of the analysis. Table 4 .4 indicates that to what extent passages of American Headway 1 contain the structures taught in each unit. The highest level of agreement was observed in lesson four and the lowest level of agreement was observed in lesson six. Generally the agreement between the structures and their application in the passages was reasonable.
The same analysis was done to American File 1. Table 4 .5 shows the results of the analysis.
According to Table 4 .5 the highest levels of agreement belonged to lesson five. On the other hand the lowest level of agreement belonged to lesson two.
The same analysis was done to the second book of high school. Table 4 .6 shows the results of the analysis.
According to Table 4 .6 the highest levels of agreement belonged to lesson four and five. On the other hand the lowest level of agreement belonged to lesson seven. It can be inferred that the second book is also suffering from lack of contextualization. The text of unit one is presented in appendix as an example to show the complete mismatch between the texts and structure.
The same analysis was done to American Headway 2. Table  4 .7 shows the results of the analysis. Table 4 .7 indicates that the highest level of agreement belonged to lesson four and the lowest one belongs to lesson nine. Table 4 .8 shows the results of the analysis of the match between the structures and the passages of American file 2.
According to Table 4 .8 the highest levels of agreement belonged to lesson eight. On the other hand the lowest level of agreement belonged to lesson two and lesson seven. Table 4 .9 below indicates the results of the analysis of the third textbook of the high school.
As it is clear from Table 4 .9 the problem of decontextualization and mismatch between structure and reading passage is still present in the third textbook. The highest level of agreement can be seen in lesson three which is 7.2 percent and the lowest level of agreement belonged to lesson two which is 0%. The text of unit two is presented in appendix as an example to show the complete mismatch between the texts and structure.
The same analysis was done to American Headway 3. Table  4 .10 shows the results of the analysis. Table 4 .10 indicates that the highest level of agreement belongs to lesson twelve and the lowest one belongs to lesson one. Table 4 .11 shows the results of the analysis of the match between the structures and the passages of American file 3.
According to Table 4 .11 the highest levels of agreement belonged to lesson six. On the other hand the lowest level of agreement belonged to lesson four.
The results of the analysis of pre-university book are presented in Table 4 .12 bellow.
It can be inferred that in pre-university book the level of agreement seems higher, however the lack of match can still be observed. The first two units show a good deal of agreement which is 50 percent. Alternatively the lowest levels of agreement belong to lesson four and eight which is 2 percent. Table 4 .13 illustrates the analysis of the match between the reading passages and structures taught in American Headway 4.
It can be said that according to Table 4 .13 the highest level of agreement was observed in lesson twelve and the lowest level of agreement was observed in lesson two.
The same analysis was done to American File 4. Table 4 .14 shows the results of the analysis.
level of agreement can be seen in lesson four which is 42 percent and the lowest level of agreement belonged to six which is 31%.
Compatibility of high school textbooks with standard textbooks
This compatibility was checked through comparing high school textbooks ,American headway series and American files series against Modern English book to determine the concordance of each series with a standard English grammar book. .
Level of compatibility was defined as the degree to which the structures in each series are in line with those of Modern English in terms of order of presentation and inclusion of key grammatical points. As it can be seen American headway textbooks and English American files textbooks showed a higher level of compatibility than high school textbooks and this implies that American headway series and English American files are closer to standard English grammar books norms than high school textbooks. In next step high school textbooks , American headway and English American files are compared in terms of order of presentation of structures and the way through which structures are presented.
This compatibility was checked through comparing high school textbooks and American Headway series as well as American File in terms of order of the presentation and the way through which structures are presented. Level of compatibility was defined as the degree to which the structures in each series are matched in terms of order of presentation and inclusion of key grammatical points.
Order of presentation
Regarding the above tables the grammatical volume of American file and American head way is more than high school books. In American files and American head way materials are supplied from simple to hard, but it is not true with high school books, furthermore all materials are unscrambled and do not follow a fair order.
Method of presentation
In American file and American head way all materials are presented in a contextualized way additionally there are formed focused exercises to practice grammatical points, however such materials are presented in a decontextualized way and there are no form focused exercises for follow up practices.
Conclusion
Referring to the first question of this study (see tables from 4.3 to 4.14 ), it can be detected that American Head way and American file series outstandingly introduced grammatical structures in passages providing adequate context to raise students' consciousness. Such presentation of target point is highly recommended in order to activate related schemata , On the contrary ,none of the high school series applied such a procedure. In other words, high school books did not use the passages in order to raise students' consciousness. To keep abreast, it needs declaring that such problems indicate pitfalls in practical grammar teaching and thus leads students to receive limited input for target structures.
Referring to the second question of this study, there are two approaches as how to grade target points: The structuralism view and the functional notional approach. The former signifies that structures must be organized in accordance to the level of difficulty and the latter states that first a specific situation is presented and then a suitable structure to that situation be taught.
In a performed study showed that on high school books, American head way and American file series presented structure in accordance to structural view owing to the fact that grammar is presented in simple to complex , However none of the high school books applied neither of those approaches due to the fact that no order of presentation was observed and grammatical points were presented in a random order. Another point to state is the amount of grammatical points which are presented in American files and American head way books noticeably but such thing was not true with high school books. Presenting adequate grammatical contexts brings about curiosity for learners which is one of the most significant factors in motivating them to learn structures properly. Based on performed research, it was found that American head way and file series focus on the target points in all sections of each lessons such as Readings, Listening exercises, Conversations, Self-study exercises and Grammar spots are adequately related. By contrasts no adequate context for grammar presentation is given in high school books leading to teaching grammar decontextualized and coming up with major weakness ;i.e, lack of to activate schemata which is an indispensible part of teaching grammar, which nonexistence of such a factor leads to an awkward and imperfect grammatical knowledge, further down side for high school books is that they have got no reliance on variety of exercises in different situations enjoying a variety of practical grammars which the reverse is true with American head way and file series.
